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Road map of Year 5 Cycle B
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Pop art-
Watercolour
Artist study- Andy Clay pots mountains
Warhol
Chocolate,
Catapults chocolate, Viking long boats
chocolate!
Mamma Mia Glockensg 2 S Stop! Lean On Me Blackbird Recorders
Dance Gymnastics Tennis Football Cricket/rounder Athletics
MBS dr? i e Colours Body parts Family Animals
et e Likes and dislikes
: Clothes Whole body The second person Zoo/farm
Birthdays

Living in the wide world

Relationships

Health and wellbeing




Computing systems
and networks- the
internet

Creating media-
audio production

Programming A-
repetition and
shapes

Data and
information- data

logging

Creating media-
photo editing

Programming B-
repetition in games
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SUGGESTED TRIPS

“Better to see something once that hear about it a thousand times.”

--Asian proverb

What made
the
Romans
great?

Hadrian’s Wall visit-
https://www.english-heritage.org.uk/visit/places/housesteads-
roman-fort-hadrians-wall/school-visits/

Who wants
to live in
America?

What do
we
remember
the
Mayans
for?

Leyburn chocolate factory-
https://www.inspiredchocolate.co.uk/workshops

OR

York’s chocolate story-
https://www.yorkschocolatestory.com/education/

What did
we learn
from the
Ancient
Greeks?

How are
mountains
formed?

Lake District visit- Kewswick
https://keswick-launch.co.uk/

Why did
the Vikings
come to
England?

Yorvik-
https://learning.yorkarchaeology. co.uk/

* It is not guaranteed that these trips will happen, they are simply suggested.


https://www.english-heritage.org.uk/visit/places/housesteads-roman-fort-hadrians-wall/school-visits/
https://www.english-heritage.org.uk/visit/places/housesteads-roman-fort-hadrians-wall/school-visits/
https://www.inspiredchocolate.co.uk/workshops
https://www.yorkschocolatestory.com/education/
https://keswick-launch.co.uk/
https://learning.yorkarchaeology.co.uk/

READING CANON

“The more that you read, the more things you will know. The more that you
learn, the more places you’ll go.”
—Dr. Seuss

What made the Romans great?

What do we remember the
Mayans for?

How are mountains formed?
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READING

“There is no greater gift we can give children, no one thing we can equip them
with that will serve them as well as being a fluent reader. Reading is knowledge

and a skill that permeates every aspect of adult life.”

—Emma Turner

Vocabulary Inference Prediction
explore the meaning of words in drawing inferences such as e predicting
context, confidently using a inferring what might
dictionary characters’ happen from

discuss how the author’s choice of
language impacts the reader
evaluate the authors use of
language

investigate alternative word
choices that could be made

begin to look at the use of
figurative language

use a thesaurus to find synonyms
for a larger variety of words
re-write passages using alternative
word choices

read around the word’ and
*explore its meaning
in the broader
context of a section
or paragraph.

feelings, thoughts
and motives from
their actions, and

justifying
inferences with evidence.
make inferences about actions,
feelings, events or states

use figurative language to infer
meaning

give one or two pieces of
evidence to support the point
they are making.

begin to draw evidence from
more than one place across a
text.

details stated
and implied

e support
predictions
with relevant
evidence from
the text.

e confirmand
modify
predictions as
they read on.

Explain Retrieval Sequence
provide increasingly reasoned confidently skim and e summarising the
justification for my views scan, main ideas drawn
recommend books for peers in and from more than one
detail also paragraph, page,
give reasons for authorial choices use chapter
begin to challenge points of view the or the entire text
begin to distinguish between fact skill identifying key details
and opinion of reading before and to support the main

after to

identifying how language,
structure and presentation
contribute to meaning

discuss and evaluate how authors
use language, including figurative
language,

considering the impact on the
reader

retrieve information.

use evidence from
across larger sections
of text

read a broader range
of texts including
myths, legends, stories
from other cultures,

ideas.

make connections
between information
across the text and
include this is an
answer.

discuss the themes or
conventions from a
chapter or text




e explain and discuss their

read, including
through

e formal
presentations
and debates.

Word Reading

understanding of what they have archaic texts. a wide range of writing

modern fiction and e identify themes across

e retrieve, record and
present information
from non-fiction texts.

e ask my own questions
and follow a line of
enquiry.

Comprehension

e Read aloud and
understand the meaning
of new words that
he/she meets linked to
the expectations of year
5 spelling

Maintain positive attitudes to reading and understanding of
what he/she reads by continuing to read and discuss an
increasingly wide range of fiction, poetry, plays, nonfiction and
reference books or textbooks

Maintain positive attitudes to reading and understanding of
what he/she reads by increasing their familiarity with a wide
range of books, including myths, legends and traditional
stories, modern fiction, fiction from our literary heritage, and
books from other cultures and traditions

Maintain positive attitudes to reading and understanding of
what he/she reads by recommending books that he/she has
read to his/her peers, giving reasons for their choices
Maintain positive attitudes to reading and understanding of
what he/she reads by identifying and discussing themes and
conventions in writing

Maintain positive attitudes to reading and understanding of
what he/she reads by making comparisons within a book
Maintain positive attitudes to reading and understanding of
what he/she reads by preparing poems and plays to read
aloud and to perform, showing understanding through
intonation, tone and volume so that the meaning is clear to an
audience

Understand what he/she reads by checking that the book
makes sense to him/her, discussing his/her understanding and
exploring the meaning of words in context

Understand what he/she reads by asking questions to improve
his/her understanding of complex texts

Understand what he/she reads by drawing inferences such as
inferring characters' feelings, thoughts and motives from their
actions, and justifying inferences with evidence

Understand what he/she reads in increasingly complex texts
by predicting what might happen from details stated and
implied

Discuss and evaluate how authors use language, including
figurative language, considering the impact on the reader
Distinguish between statements of fact and opinion

Retrieve, record and present information from non-fiction
Participate in discussions about books that are read to him/her
and those that can be read for himself/herself, building on
his/her own and others' ideas and challenging views
courteously




WRITING

f, and a most interesting one.”

-- Enid Blyton
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Instructions

Recount (newspaper, diary,
reports, biographies, letters)

Explanation texts

In group work, give clear
oral instructions to
achieve the completion of
a common task. Follow
oral instructions of
increased complexity.
Evaluate sets of
instructions (including
attempting to follow
some of them) for
purpose, organisation and
layout, clarity and
usefulness.

Identify sets of
instructions which are for
more complex
procedures, or are
combined with other text
types (e.g. some recipes).
Compare these in terms
of audience/purpose and
form (structure and
language features).

Write a set of instructions
(using appropriate form
and features) and test
them out on other
people, revise and try
them out again.

Identify the features of
recounted texts such as
sports reports, diaries,
police reports, including
introduction to set the
scene, chronological
sequence, varied but
consistent use of past
tense, e.g. ‘As he was
running away he
noticed...’,possible
supporting illustrations,
degree of formality
adopted and use of
connectives.

Use the language
features of recounts
including formal language
when recounting events
orally.

Write recounts based on
the same subject such as
a field trip, a match or a
historical event for two
contrasting audiences
such as a close friend and
an unknown reader.

Read and analyse a range
of explanatory texts,
investigating and noting
features of impersonal
style: complex sentences;
use of passive voice;
technical vocabulary; use
of words/phrases to make
sequential, causal or
logical connections.
Engage in teacher
demonstration of how to
research and plan a page
for a reference book on
one aspect of a class topic
using shared note-making
and writing of the page,
using an impersonal style,
hypothetical language
(if...then, might, when
the...) and causal and
temporal connections
(e.g. while, during, after,
because, as a result, due
to, only when, so) as
appropriate.

In shared writing and
independently plan,
compose, edit and refine
explanatory texts, using
reading as a source,
focusing on clarity,
conciseness and
impersonal style.




Non-chronological reports

Persuasion (adverts, leaflets,
arguments, letters)

Information texts

Collect information to
write a report in which
two or more subjects are
compared, (e.g.) spiders
and beetles; solids,
liquids and gases,
observing that a grid
rather than a spidergram
is appropriate for
representing the
information.

Draw attention to the
precision in the use of
technical terminology and
how many of the nouns
are derived from verbs
Teacher demonstrates
the writing of a non-
chronological report,
including the use of
organisational devices to
aid conciseness such as
numbered lists or
headings.

Plan, compose, edit and
refine short non-
chronological
comparative report
focusing on clarity,
conciseness and
impersonal style

e.g.from newspapers or
magazines, intended to

inform, protest, complain,

persuade, considering (i)
how they are set out, and
(ii) how language is used,
e.g. to gain attention,
respect, manipulate

e Read other examples (
e.g. newspaper comment,

headlines, adverts, fliers)
to compare writing which
informs and persuades,
considering for example
the deliberate use of
ambiguity, half-truth,
bias; how opinion can be

disguised to seem like fact
e Select and evaluate a

range of texts, in print
and other media, on
paper and on screen, for
persuasiveness, clarity,
guality of information

e From reading, to collect

and investigate use of
persuasive devices such

as words and phrases, e.g.

‘surely’,‘it wouldn’t be
very difficult...’;
persuasive definitions,
e.g.'noone but a
complete fool...’, ‘every
right-thinking person
would...’, ‘the real truth
is...”; rhetorical questions,
e.g. ‘are we expected
to...?’, ‘where will future
audiences come from...?’;
pandering,
condescension,
concession, e.g.
‘Naturally, it takes time
for local residents...’;
deliberate ambiguities,

e.g. ‘probably the best...in
the world’ ‘known to cure

all...’, ‘the professional’s
choice’

Read and evaluate letters,

Convert personal notes
into notes for others to
read, paying attention to
appropriateness of style,
vocabulary and
presentation.

Create plans for
information texts drawing
on knowledge of text
types to decide form and
style for different
elements.

Create an information text
with a variety of elements,
e.g. labelled explanatory
diagram, reporting chart,
recount.

create multi-layered texts,
including use of
hyperlinks, linked web
pages

Record and acknowledge
sources in own writing.
Summarise a passage,
chapter or textin a
specific number of words.
Read a passage and retell
it “in your own words”




Draft and write individual,
group or class persuasive
letters for real purposes,
e.g. put a point of view,
comment on an emotive
issue, protest; to edit and
present to finished state
Write a commentary on a
nissue on paper or screen
(e.g. as a news editorial or
leaflet), setting out and
justifying a personal view;
to use structures from
reading to set out and link
points, e.g. numbered
lists, bullet points
Construct an argument in
note form or full text to
persuade others of a
point of view and :present
the case to the class or a
group; use standard
English appropriately;
evaluate its effectiveness.
Explore how ICT or other
use of multimodality
might support this.(e.g.
develop a PowerPoint
presentation.)
Understand how
persuasive writing can be
adapted for different
audiences and purposes,
e.g. by using formal
language where
appropriate, and how it
can be incorporated into
or combined with other
text types.




Balanced argument and
discussion texts (speech,
essay, letter)

Poetry

Story/narrative

In exploring persuasive
texts, and those
presenting a particular
argument (see
Progression in
Persuasion), distinguish
and discuss any texts
which seems to be trying
to present a more
balanced or reasoned
view, or which explore
more than one possible
perspective on an issue.
Experiment with the
presentation of various
views (own and others,
biased and balanced)
though discussion,
debate and drama.

Reading poetry-

discuss poet’s possible
viewpoint, explain and
justify own response and
interpretation;

explain the use of unusual
or surprising language
choices and effects, such
as onomatopoeia and
metaphor; comment on
how this influences
meaning;

explore imagery including
metaphor and
personification;

compare different forms
and describe impact

Performing poetry-

vary pitch, pace, volume,
expression and use
pauses to create impact;
use actions, sound
effects, musical patterns,
images and dramatic
interpretation

Creating poetry-

invent nonsense words
and situations and
experiment with
unexpected word
combinations;

use carefully observed
details and apt images to
bring subject matter alive;
avoid cliché in own
writing;

write free verse; use or
invent repeating patterns;
attempt different forms,
including rhyme for
humour

Telling stories-

Plan and tell stories to
explore narrative
viewpoint, ( e.g.)re-tell a
familiar story from the
point of view of another
character; demonstrate
awareness of audience by
using techniques such as
recap, repetition of a
catch phrase, humour; use
spoken language
imaginatively to entertain
and engage the listener.

Writing stories-

Develop particular aspects
of story writing:
experiment with different
ways to open the story;
add scenes, characters or
dialogue to a familiar
story; develop
characterisation by
showing the reader what
characters say and do and
how they feel and react at
different points in the
story.

Plan and write complete
stories; organise more
complex chronological
narratives into several
paragraph units relating to
story structure; adapt for
narratives that do not
have linear chronology,
(e.g.) portray events
happening simultaneously
(Meanwhile...); extend
ways to link paragraphs in
cohesive narrative using
adverbs and adverbial
phrases; adapt writing for
a particular audience; aim
for consistency in
character and style.




Word

Sentence

Text

Converting nouns or
adjectives into verbs using

suffixes [for example, —ate; —

ise; —ify]

Relative clauses beginning
with who, which, where,
when, whose, that, or an
omitted relative pronoun

Devices to build
cohesion within a
paragraph [for example,
then, after that, this,

e Verb prefixes [for example,
dis—, de—, mis—, over—and re—

Indicating degrees of
possibility using adverbs .
] [for example, perhaps,
surely] or modal verbs
[for example, might,
should, will, must]

firstly]

Linking ideas across
paragraphs using
adverbials of time [for
example, later], place
[for example, nearby]
and number [for
example, secondly] or
tense choices [for
example, he had seen
her before]

Punctuation

Terminology for pupils

e Brackets, dashes or commas to indicate
parenthesis

e Use of commas to clarify meaning or avoid
ambiguity

modal verb

relative pronoun, relative clause
parenthesis, bracket, dash
cohesion, ambiguity
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Autumn 1

MATHS

“Without mathematics, there's nothing you can do. Everything around you is

mathematics. Everything around you is numbers.”
-- Shakuntala Devi

Review of column addition and subtraction

Numbers to 10,000

Autumn 2

Perimeter
Number and place value

Number facts

Spring 1

Multiplication and
division

3, 6, 9 times tables
Addition and subtraction

Fractions

7 times tables and patterns
Geometry

IU-I |

Spring 2

Other

Understanding and manipulating multiplicative

relationships

Coordinates

Summer 1

Review of fractions

Fractions greater than 1




Summer 2

11

Symmetry in 2D shapes

Time

12

Division with remainders

Number facts

Tables facts

Number Facts Chart completed;
Number Facts Test achieved;

HTU + O; HTO + T; HTO + H;
Bonds to 100

e Bronze, Silver and Gold — 6x, 9x, 7x,
11x, 12x

Tables Chart completed;
Super Gold Test achieved.

NCETM classroom resources

7

Mastery materials

Questions, tasks and activities




SCIENCE

“Science is a way of life. Science is a perspective. Science is the process that
takes us from confusion to understanding.”

--Brian Greene

Working scientifically

PLAN-

Begin to explore ideas and ask
own questions about scientific
phenomena.

Begin to plan different types of
scientific enquiry to answer
questions.

Begin to decide which variables
to control.

Make predictions based on
scientific knowledge
independently.

DO-

Sometimes set up a range of
comparative and fair tests.
Begin to explain which variables
need to be controlled and why.
Make a series of measurements
adequate for the task.

Begin to suggest improvements
to the test, giving reasons.

RECORD-

Begin to record data and results
of increasing complexity using —
scientific

diagrams and labels,
classification keys, tables, bar
graphs, line graphs.

Begin to choose how best to
present data.

Use some scientific language in
my work.

REVIEW-

Begin to draw scientific, causal
conclusions using the results of
an enquiry to justify ideas.
Begin to explain the conclusion
using scientific knowledge and
understanding.

Begin to distinguish opinion and
facts.

Begin to use the findings to make
predictions and set up further
enquiries.

Begin to use abstract models to
explain my ideas.

IDENTIFY AND CLASSIFY-
Begin to use keys and other
information records to classify
and describe living things,
materials and other scientific
phenomena.

Begin to develop own keys and
other information records to
classify and

describe.

Begin to identify changes

related to scientific phenomena.

RESEARCH-

Begin to recognise which
secondary source will be most
useful to research.

Begin to carry out research
independently.

VOCABULARY-
Begin to confidently use the correct scientific language when appropriate.
*'*Anlm.als, Living things and . Animals, including
States of matter including - . Electricity
their habitats humans
humans**
compare and describe e recognise that identify describe the
group the living things common simple
materials changes as can be grouped appliances functions of
together, humans in a variety of that run on the basic
according to develop to ways electricity parts of the
whether they old age. e explore and construct a digestive
are solids, use simple series system in
classification electrical humans




liquids or
gases
observe that
some
materials
change state
when they
are heated or
cooled, and
measure or
research the
temperature
at which this
happens in
degrees
Celsius (°C)
identify the
part played
by
evaporation
and
condensation
in the water
cycle and
associate the
rate of
evaporation
with
temperature.

keys to help
group, identify
and name a
variety of living
things in their
local and wider
environment
recognise that
environments
can change and
that this can
sometimes
pose dangers
to living things

circuit,
identifying
and naming
its basic parts,
including
cells, wires,
bulbs,
switches and
buzzers
identify
whether or
not a lamp
will light in a
simple series
circuit, based
on whether or
not the lamp
is part of a
complete
loop with a
battery

recognise that
a switch
opens and
closes a
circuit and
associate this
with whether
or not alamp
lights in a
simple series
circuit

recognise
some
common
conductors
and
insulators,
and associate
metals with
being good
conductors.

identify the
different
types of
teethin
humans and
their simple
functions
construct
and interpret
a variety of
food chains,
identifying
producers,
predators
and prey




Scientific . States of ‘Animéls Living thir.1gs .Anim:jlls

e e Electricity S including and Fhelr including
humans habitats humans*

Pupils should be | Pupils should | Pupils should Pupils should Pupils should Pupils should

taught: be taught: be taught: be taught: be taught: be taught:

e objectives e objectives |e objectives |e objectives | e objectives | e objectives
from skills from skills from skills from skills from skills from skills
and and and and and and
knowledge knowledge knowledge knowledge knowledge knowledge
above. above. above. above. above. above.

Scientific
investigations

Electricity

States of
Matter

Animals
including
humans

Living things
and their
habitats

Animals
including
humans*

S:ientiﬁg Eﬂquiry




Scientific
investigations

Electricity

States of
Matter

Animals
including
humans

Living things
and their
habitats

Animals
including
humans*

atter

heir
Living things and®
Habitats

oo i
; i © Animals j, i
- ' als meludlng Humans

Years

soap, tarts

Work around
habitats

L Animals Living things Animals
Scientific . States of . . . . .
. . Electricity including and their including
investigations Matter .
humans habitats humans*
Future Geography Evolution and PSHE learning
electricity learning- inheritance
learning within | mountains, .
science rivers, seaside” | Learning a-FBund,_h_
e internal organs “““'-___%__
DT project- .| Food (respiratory -
Chair.swing | technology in system) .
DT- fusion
Computing cooking
learning
Computing Knowledge Previous laﬂ_ir)g PSHE learning
learning around learning about around biomes
properties of animals and hot and
materials including cold parts of
= humans- | the world
| Weather herbivores etc |
e learning If"” Learning
h“n.,_ | PSHE learning around
Food | around oral habitats
technology in hygiene
DT- bread, Work around

weather,
climate change
and

sustainability




Investigation ideas

Progression documents




ART & DESIGN

“Art is a place for children to learn to trust their ideas, themselves, and to

Drawing

explore what is possible.”
--MaryAnn F. Kohl

Painting

Work in a sustained and independent way
to create an accurate and detailed drawing.
Developing key areas of work (line, tone,
pattern and texture).

Draw from different view points considering
horizon lines.

Begin to consider perspective.

Use different techniques for purpose (eg.
Different styles of shading).

Work from a variety of sources (including
observational and photographs) to create
own work.

Make and discuss the hue, tint, tone,
shade and mood.

Mix colours, shades, tones and tints with
confidence, building on previous
knowledge.

Select colour for purpose explaining
choices.

Confidently control the marks made and
experiment with different effects and
textures.

Begin to use perspective within painting.
Begin to develop their own style.

Sculpture

Printing

Collage

Understand that a range
of media can be selected
due to their properties
for different purposes.
Independently recognise
problems and adapt work
when necessary- taking
inspiration from other
sculptures.

Able to compare different
styles and approaches.
Make a slip to join pieces
of clay together.

Use tools to carve and add
shapes, texture & pattern.
Use tools and equipment
confidently, to mould and
manipulate materials.

Research and refine a
print using a variety of
techniques.

Select broadly the kinds
of material to print with
in order to get the effect
they want.

Choose ink and overlay
colours and the best way
to use these.

Skills may continue to
develop through the use
of ‘scrap booking’ in the
sketch books.




Pop art-
Artist study- Andy Warhol

Clay pots

Watercolour mountains

Pupils should be taught:
e Use colours for effect.

e Control the use of colour,
shape and space to make
images.

Pop art-
Artist study- Andy Warhol

Pupils should be taught:
e Joining techniques for clay-
score, slip, stick, smooth.

Clay pots

Pupils should be taught:
e Use a range of watercolour
techniques for effect- wet-
on-wet, wet-on-dry, dry-
on-dry and dry-on-wet.
e Use colour to create mood.
e Use drawing skills
effectively to aid piece.

Watercolour mountains

Pop art-
Artist study- Andy Warhol

Clay pots

The Lake District in

\Water Colour

Watercolour mountains




Pop art-
Artist study- Andy Warhol

Clay pots

Watercolour mountains

Colour choice work linked with
silhouettes

. monument topic

Clay head of state topic to
consolidate joining techniques
= .

Clay work within WWII

x““Ske_tching work within Whitby

Paint choice and decision
making within silhouettes topic

oo
topic

Printing knowledge from Inuit
art topic and cartouches topic

Knowledge around colour

(space

Knowledge of coIouHr%r’rﬁx-ing%
i

ey

Previous art topics-
clay train and tools knowledge
Clay head of state topic and
joining techniques

States of matter knowledge- |
_'_,_:—'-

. . =
keeping clay ma@ﬁm

-\__\_\_\_\_ o
_—
-\-\-\"'-\-._,-'-""

Topic booklets

| Brushte

from previous topics
-

hniques from previous
topics

Colour mixing and choice work

Sketching knowledge

—

Topic box contents




COMPUTING

“Coding is today’s language of creativity. All our children deserve a chance to
become creators instead consumers of computer science.”

—Maria Klawe

Programming

Using Computers

Handling Data

Creating Media

Plan a program
which includes
selection to produce
a given outcome
Debug errors in
increasingly
complex

programs to
accomplish

specific goals
Evaluate the
effectiveness of a
program and ways it
could be improved
Identify patterns
(repetition) in a
sequence
Understand
repetition in
programming is also
called looping
Identify aloop ina
program
Understand, identify
and justify when to
use 'infinite’ or
‘count- controlled’
loops

Explain the
importance in
instruction orderina
loop

Plan a solution to a
problem using
decomposition

Explain that
computers can be
connected together
to form systems
Describe a
computer system
Recognise the role of
computer systems in
our lives

Recognise how
information is
transferred over the
internet using
packets

Explain how sharing
information online
lets people in
different places work
together
Contributeto a
shared project online
Evaluate different
ways of working
together online

Collect data using
a digital device
Recognise that a
sensor can be
used as an input
device for data
collection

Use a larger data
set to find
information

Use a computer
program to sort
data by one
attribute

Export
information and
present data in a
table and a graph
Interpret data that
has been collected
and draw
conclusions
Choose tools to
select and analyse
data to answer
questions

Use ‘AND’ and
‘OR’ to

refine data
selection

Select an
appropriate graph
to visually
compare data

TEXT-

Use cross-
curricular
opportunities to
consolidate
previous learning
from Year 1 — Year
3

IMAGES-

Use a computer to
(further)
manipulate
images

Change the
composition of an
image

Recognise images
can be changed for
different purposes
Describe positive
and negative
effects that
retouching can
have on an image
Use the most
appropriate tool
for a particular
purpose

MULTIMEDIA-

¢ |dentify the

features of a good
video




¢ Plan avideo
production using a
story board

e Use a computer to
make a video

¢ Make edits to a
video to improve
the outcome

e Consider the
impact of changes
made on the
quality of the video

Online Safety

To use different passwords for a range of online services.

To know what to do if my password is lost or stolen.

To show | understand my responsibilities for the well- being of others in my online social group.
To describe common

systems that regulate age- related content (e.g. PEGI, BBFC and parental warnings) and describe
their purpose.

To describe how to capture bullying content as evidence (e.g. screen-grab, URL, profile) to share
with others who can help me.

To explain the ways in which anyone can develop a positive online reputation.

To define the terms

‘influence’, ‘manipulation’ and ‘persuasion’ and explain how someone might encounter these
online.

To describe ways in which media can shape ideas about gender.

To demonstrate the use of search tools to find and access online content which can be reused by
others.




Computing
systems and
networks- the
internet

Creating
media- audio
production

Programming
A- repetition
and shapes

Data and
information-
data logging

sf/ggr:it;nngd Cr.eating. Program.m.ing ‘ Data ar.\d Cr.eating Programming
i media- aydlo A- repetition |nformat|9n- medla‘- ‘photo B- repetition in
[T production and shapes data logging editing games

Pupils should Pupils should Pupils should Pupils should Pupils should Pupils should

be taught: be taught: be taught: be taught: be taught: be taught:

e The e Audio o Repetition |e Data e Photo ¢ Repetition
internet productio in shapes logging editing in games
Recognising n Using a Recognisin Manipulati Using a
that the Capturing text-based g how and ng digital block-
internetis a and editing programmi why data is images, based
network of audio to ng language collected and programmi
networks produce a to explore over time, reflecting ng
including podcast, count- before on the language to
the WWW, ensuring controlled using data impact of explore
and why that loops when loggers to the count-
we should copyright drawing carry out changes controlled
evaluate is shapes. an and and infinite
online considered investigatio whether loops when
content. n, the creating a

required game.
purpose is
fulfilled,

Creating
media- photo
editing

Programming
B- repetition in
games

General

Teacher guide

Teach Computing site

Curriculum map



file://///mb2371-05/admindata$/MMVicky.Green/Vicky%20Green/Curriculum/Curriculum%2022-23/CodeCombat%20-%20Coding%20games%20to%20learn%20Python%20and%20JavaScript%20|%20CodeCombat
file://///mb2371-05/admindata$/MMVicky.Green/Vicky%20Green/Curriculum/Curriculum%2022-23/Computing%20systems%20and%20networks%20–%20Communication%20(teachcomputing.org)
file://///mb2371-05/admindata$/MMVicky.Green/Vicky%20Green/Curriculum/Curriculum%2022-23/Sonic%20Pi%20|%20Raspberry%20Pi%20Projects
file://///mb2371-05/admindata$/MMVicky.Green/Vicky%20Green/Curriculum/Curriculum%2022-23/Creating%20media%20–%20Web%20page%20creation%20(teachcomputing.org)
file://///mb2371-05/admindata$/MMVicky.Green/Vicky%20Green/Curriculum/Curriculum%2022-23/Programming%20A%20–%20Variables%20in%20games%20(teachcomputing.org)
file://///mb2371-05/admindata$/MMVicky.Green/Vicky%20Green/Curriculum/Curriculum%2022-23/Creating%20media%20–%203D%20Modelling%20(teachcomputing.org)

DESIGN AND TECHNOLOGY

“When you take technology and mix it with art, you always come up with

Explore

something innovative.”
— Robert Rodriguez

Research and evaluate existing products.

Consider user and purpose.

Understand how key people have influenced design.

Design

Make

Evaluate

List tools needed before starting
the activity.

Plan the sequence of work e.g.
using a storyboard.

Record ideas using annotated
diagrams.

Use models, kits and drawings to
help formulate design ideas.

Combine modelling and drawing
to refine ideas.

Devise step by step plans which
can be read / followed by
someone else.

Use exploded diagrams and
cross-sectional diagrams to
communicate ideas.

Sketch and model alternative
ideas.

Decide which design idea to
develop.

Make prototypes.
Develop one idea in depth.

Use researched information to
inform decisions.

Produce detailed lists of
ingredients / components /
materials and tools.

Select from and use a wide range
of tools.

Select from and use a wide range
of materials.

Use appropriate finishing
techniques for the project.

Refine their product
review and rework/improve

Identify the strengths and
weaknesses of their design ideas.

Give a report using correct
technical vocabulary.

Consider and explain how the
finished product could be
improved related to design
criteria.

Discuss how well the
finished product meets the
design criteria of the user.




Catapults

Chocolate, chocolate, chocolate!

Viking long boats

Pupils should be taught:
e Cut wood to size using a

saw.
e Join wood and support with
struts.
e Create moving part using
dowel.

Catapults

Pupils should be taught:

e Knowledge around
ingredients.

e Design own recipe.

e Safety around heating,
melting, baking and
cooking in the kitchen using
different appliances.

Chocolate, chocolate, chocolate!

Pupils should be taught:
e Use card and split pins to
create leavers and
linkages.

Viking long boats

Catapults

Chocolate, chocolate, chocolate!

Viking long boats




Catapults

Chocolate, chocolate, chocolate!

Viking long boats

Chair swing topic- using dowel
within the moving part

Earthquake proof building-
joining, corners etc

=

Creation of recipe for fusion

cooking recipe

==
=
K%ngré‘d’ient choice for within
~fusion cooking topic

etc)

earthquake proof building e
Forces knowledge

Safety knowledge

Safe use of microwaves within
soap topic

Use of a recipe within bread
topic

g
Knowledge of changes in state

science Iggmwrg’

etc)

—
|-sclence

Topic booklets

.o
3 /llfv‘b

Topic box contents

involving different
mechanisms (water well, castle

Forces knowledge from within

Progression document




GEOGRAPHY

"The study of geography is about more than just memorizing places on a
map. It's about understanding the complexity of our world, appreciating the
diversity of cultures that exists across continents. And in the end, it's about
using all that knowledge to help bridge divides and bring people together."
--Barack Obama

Location and Place Knowledge Human and Physical Geography

e Locate the world’s countries, using maps e Earthquakes and Volcanoes-Understand

concentrating on their environmental key geographical aspects

regions, key physical and human e Rivers and the water cycle-

characteristics, countries, and major Understand key geographical aspects

cities. e To understand key geographical aspects of
e Climates around the world. mountains & Valleys.

e Understand geographical similarities and e Human impact on the environment.
differences through the study of human

and physical geography of a region (the
river Nile compared with the Tees) within
Africa.

e Understand geographical similarities and
differences through the study of human
and physical geography of North America.

Geographical Skills and Fieldwork

e Build four-figure grid references, symbols and key to build their knowledge of the United
Kingdom and the wider world.

e Use maps with symbols and key (including the use of Ordnance Survey maps) to build their
knowledge of the United Kingdom and the wider world.

e Use fieldwork to observe, measure and record physical and human features in the local area
using a range of methods, including sketch maps, plans and graphs, and digital technologies.




North America

Mountains

Pupils should be taught:

e Name the countries in North America and
locate them on a world map.

e Locate major cities in North America and
discuss their main landmarks and
characteristics.

e Compare an area of North America to
Stockton.

e Compare buildings, climate and culture in the
USA to the UK.

Pupils should be taught:

¢ Name the types of mountain and how they are
formed- fold, fault-block, dome, volcanic and
plateau- and how each is formed.

e Use an OS map to plot mountain type and
height.

¢ Name and locate famous mountains around
the world.

e Name and locate mountains in the UK.

e Local study of the Lake District and it’s
mountains.

North America

Mountains

wee, North America

""é Key foc United

states of America

North America

Mountains

- North Ameirca
Y focus- Uniteq States of America




North America

Mountains

Knowledge rivers around the world- Mississippi in
the USA

Knowledge of volcanoes around the world

Knowledge from rivers topic
| oo™

=

Knowledge of volcanoes around the world- MoggLr T
Loa in the USA —— Map work skills
o .
il .
= -\-\-\"'_\_\_\_\_
Knowledge of the USA for WWII topic e
Knowledge of continents and seas Knowledge oes around the world

Knowledge of countries within North and South
America (eg Brazil from rainforests topic, Mexico

Knowledge of weath(;r__b'att-e[_ns within the UK
(weather topic) and across othéF‘ceu_n_:cries studied -
—— -
——
Knowledge rivers around the world- Mississippi in
the USA

Knowledge of volcanoes around the world- Mount
Loa in the USA

2

Topic documents

Place knowledge

Knowledge around Mount Vesuvius from Romans
topic —

-'-'-‘-'-'-‘-'-'- . .
"Knowledge from rivers topic

Map work skills

Progression documents




HISTORY

“History is important because it teaches us about past. And by learning about
the past, you come to understand the present, so that you may make educated
decisions about the future.”

--Richelle Mead

Chronological understanding

e Place current study on a Mandale Mill Policy time line in relation to other studies.

e Use relevant terms and periods labels

e Relate current studies to previous studies.

e Identify changes within and across historical periods.

e Use words and phrases relating to specific periods.

Historical Interpretations and Understanding Organisation and communication

e Begin to identify primary and secondary e Children at KS2 are not expected to
sources. construct their own historical arguments.

e Use evidence to build up a picture of life in Across the key stage, children are expected
time studied. to deepen their historical knowledge

e Select relevant sections of information. through repeated exposure of the core

e Compare accounts of events from different concepts below and increasing substantive
sources. Fact or fiction knowledge of the subject as the key stage

e Offer some reasons for different versions of progresses. This will be reflected in the
events children’s historical writing.

e The purpose of the writing should be
primarily to communicate the substantive
topic knowledge in a coherent and logical
manner, with increasing detail and
confidence as the key stage progresses.

e  Writing may be framed around key historical
enquiry questions, underpinning units,
linked to the second order concepts of:

- Cause and consequence
- Change and continuity

- Similarity and difference
- Historical significance

e However, key to this approach is that
children have studied in depth the topic
content and vocabulary to afford children
with the key knowledge that they need in
order to write successfully.




Romans

The Mayans

The Ancient Greeks

The Vikings

Pupils should be taught:

e Explore Julius
Caesar’s
attempted
invasion in 55-
54BC.

e About the Roman
army and it’s
power.

e The successful
invasion by
Claudius and
conquest including
Hadrian ’s Wall.

e Astudy around
Hadrian’s wall and
it's importance to
the locality.

e The British
resistance-
Boudicca.

e Theimpact the
Roman Empire
had on Britain.

e The Roman
withdrawal and
fall of the Roman
Empire.

Romans

Pupils should be taught:

o  Where Maya is.

e Whatitis like
today and how it
differs from our

society.

e What Maya was
like in 900AD.

e Significant aspects
of Mayan life

(chocolate, gods,
houses, clothing).

The Mayans

Pupils should be taught:

e The religion and
gods associated
with Ancient
Greece.

e The chronology of
Ancient Greece.

e How Ancient
Greece has
influenced the
modern western

world-
o Democracy
o Olympics

The Ancient Greeks

Pupils should be taught:
e About Viking raids
and invasions.

e Whatitis that
attracted people
to invade Britain.

e About the first
invasion at
Lindisfarne.

e The local invasion
upon Hartlepool
Headland by
Norwegian
pirates.

The Vikings

The Vikings




Romans

The Mayans

The Ancient Greeks

The Vikings

Romans

The Mayans

The Ancient Greeks

The Vikings

Knowledge to feed into
Vikings topic

Knowledge around
power for Changes in
the Monarchy topic

Place knowledge for =]
mountains topic and
volcanoes topic

Place knowledge
around Mexico and
North and South
America for USA topic

=
=

=
Knowle(_ngFe,ardﬁnd
othercivilizations

| during this period

Knowledge around
power for Changes in
the Monarchy topic-
particularly Prime
Minister and -y
democracy

—
=

RE knowledge around
the Viking invasion and
Lindisfarne

Knowledge around

| monks and monasteries

fr?)‘muc.h_g_[lges in the
monarchy topic

Invasion knowledge to
compare to WW2 topic

Knowledge around |
other civilizations

during this period

UK place knowledge

m—
=

Knowledge around
power for Changes in

the Monarchy topic

-

Knowledge around
other civilizations
during this period

Knowledge around
religions and gods,
B goc_ighesses and religious
beIief'a'nd_p[ictice -~
———
Geography knowledge
around hot places of
the world

Knowledge around._|

power for Changes in
the Monarchy topic-
particularly Prime
Minister and -
democracy o

1

‘Knowledge of sports
and the Olympics from
whole school events

Knowledge around
religions and gods,
goddesses and religious

'Knowledge from
Romans topic

UK place knowledge

RE knowledge around
the Viking invasion and
Lindisfarne

Knowledge around
monks and monasteries
from changes in the
monarchy topic

belief and practice




Topic documents

Chronology continuous
provision

Progression documents

Topic box contents




LANGUAGES- FRENCH

“Learning another language is not only learning different words for the same
things, but learning another way to think about things.”

--Flora Lewis

Listening Speaking and Pronunciation
Reading and Writing Grammar
Intercultural Understanding
Numbers, days Colours Body parts Family Animals Likes and
and months The second L
) Clothes Whole body Zoo/farm dislikes
Birthdays person
Children are to | Children are to | Children are to | Children are to | Children are to | Practice and
learn: learn: learn: learn: learn: consolidation...

e Numbers e Arangeof | ¢ Tosing o Different e Arangeof | ¢ Usethis
to 31 colours head, family animals topic to

e Days of including shoulders, members which address
the week the word knees and e Children would be any

¢ Months for light toesin should be seenina gaps/misc
of the and dark. French. able to zoo or onception
year o Different e Beableto talk farm. S.

e Children types of label parts about e Question e Revisit
are to be clothes of the someone and vocabular
able to and the body. else’s answer: y which
write- colour of He has.. family. What is isn't as
independ them. e.g she has... e Question it? strong.
ently- the My socks they and Itis... e Createa
date and are light have... answer: piece of
title. blue, his e Question Who is writing

e Question socks are and it?... which
and blue, her answer — Here is... includes
answer: socks are What is it? the

e Whenis dark learning of
your blue. Itis... this year.
birthday? | e« Question They

o« My and are...
birthday answer- What
is... What colour hair

colour does your
is... friend




Numbers, days
and months
Birthdays

Colours
Clothes

(male/fem
ale)

Body parts il

Whole body
person

The second

Animals Likes and
Zoo/farm dislikes

Topic documents

Prp—
i i i
—rFFr'
-,

EE e,

Progression documents

q ly

Flash cards




MUSIC

“Music is a moral law. It gives soul to the universe, wings to the mind, flight to
the imagination, and charm and gaiety to life and to everything.”
--Plato

Listen and Appraise Singing Playing Improvisation
Composition Performance
Charanga skills and knowledge
. Glockenspiel .
Mamma Mia Stop! Lean On Me Blackbird Recorders
Stage 2
As well as The learning is | Stop! —a All the All the Children
learning to sing, | focused song/rap learning is learning in this | continue to
play, improvise | around about bullying. | focused unit is focused | develop their
and compose exploring and around one around one skills with
with the well developing song: Lean On | song: playing
known song playing skills Me. Blackbird by recorders.
Mamma Mia, through the The Beatles - a
children will glockenspiel. song about
listen and civil rights.
appraise more
ABBA hits.
. Glockenspiel .
Mamma Mia Stop! Lean On Me Blackbird Recorders
Stage 2
chcraﬁga” chcnrcn;gaE choroﬁgo“ chc:ror:gc:ne chorc:r;gcxuE choroﬁgo“




PHYSICAL EDUCATION

Sports do not build character. They reveal it.
--John Wooden

Dance Field games Net and wall games
Outdoors and adventurous - s
activities Striking and fielding Target games
Athletics Gymnastics Invasion games
Life skills- health and safety Life skills- citizenship

ks

Progression documents

Autumn One Spring One Summer One
Pupils should be taught: Pupils should be taught: Pupils should be taught:
Dance Tennis Cricket/rounders

“ o i n“ a
1 ,,2

J
’
s * __=" -
Autumn Two Spring Two Summer Two
Pupils should be taught: Pupils should be taught: Pupils should be taught:
Gymnastics Football Athletics




Lesson planning documents

Vocabulary grids




Confidence

PERSONAL, SOCIAL AND HEALTH
EDUCATION

You’re braver than you believe, stronger than you seem and smarter than you

think.

--Winnie the Pooh

and ViE\‘NS. and Healt.h and Relationships Personal Emotio‘nal
sy opinions hygiene and respect safety wellbeing
e Identify Convey Identify Recognise Assess and Recognise
positive own some that their manage strong
ways to opinions factors actions risks emotions
face new and that affect affect associated and
challenges, answers emotional themselve with identify
applying clearly, health and s and personal ways of
knowledge supported well-being others lifestyle self-
creatively. by (e.g. Respond and regulating
evidence. exercise or to, or activity them
Formulate dealing challenge, choices; positively
guestions with negative trying new Explain
to further emotions). behaviours ideas, how things
their such as facing can be
understan stereotypi challenges misinterpr
ding or ng and safely and eted or
adapt their aggression recognisin misreprese
viewpoint. evaluating g what is nted.
social dangerous.
norms. Develop
their
understan
ding of
online
safety,
including
the
protection
of
personal

details.




Collaboration Diversity Citizenship FlnanC|aI_ Relatlons.hlps Goals
understanding | and feelings
List Explain the Explain e Discuss Describe Talk about
different words how they how to why their
types of ‘discrimina might make someone achieveme
teasing, tion’ and make a money might start nts and
discriminat ‘stereotyp positive and show a plan how
ion, e’ and give contributio enterprise. relationshi to work
bullying examples ntoa e List several p with towards
and of both. world ways of another new goals,
aggressive issue, such saving person. making
behaviours as global money, use of
explaining warming, including constructiv
how it can poverty or those e
feel and fair trade. linked with feedback.
who can Recognise banks and
help with the role of building
these voluntary societies.
issues. and
communit

y groups.




Living in the Wide World

Relationships

Health and Wellbeing (H)

Pupils should be taught:

Shared Responsibilities
Communities

Media literacy & digital
resilience

Economic wellbeing:
Money

Economic wellbeing:
Aspirations, work & career

Detailed long-term plan

Pupils should be taught:

- Q.. L%
PSHE and RSE policy

Families and close
positive relationships
Friendships

Managing hurtful
behaviour and bullying
Safe relationships
Respecting self and others
Respecting self and others

m”'z}
e

Pupils should be taught:

Username-

Healthy Lifestyles (physical
wellbeing)

Mental Health

Ourselves, growing and
changing

Keeping Safe

Drugs, alcohol and tobacco

ﬁsﬁ-
9

Yasmin and Tom r




RELGIOUS EDUCATION

“Differences were meant not to divide but to enrich.”
--J. H. Oldham

Knowing about and

Expressing and communicating Gainénp;i \I\ lgying the skills
understanding religions and ideas related to religions and. @\!’)\&@W"g religions and
worldviews.

worldviews. worldviev @‘%‘S‘
e Give simple definitions of e I|dentify ‘\5@%5‘,& hya | e Discus\gzeir own ideas
some key terms to do with L \\ﬂ re\;’&gi irﬁportant toa | % “}t; importance of
t& rtJ \\X S/ Ool

life after death such a i gious group and hogs ive by,
salvation cw‘f‘f%ﬂ makes a diffe@ce@@ S S comparing them to
reincarnaCrp. 4 W e@m ) religious ideas
@\é&m ughtful questions

D)™ and suggest some answers
about life, death, suffering
and what matters most in
life.

e Describe what Ahimsa, g
=

Grace and lﬁ@W\Jo

religious pe







